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In The University of Michigan's series of research studies focusing

sufprising finding was that our elementary teacher education students rated
thémselves relatively high in classroom management, compared to the other

sefen content areas measured: planning, goals and objectives, evaluation,
maflerials and equipment, activities and content, methods, student guidance and
sefvices. This seemed in some contrast to reality and to literature on the
sutiject of beginning teachers' performance, and was, therefore, the impetus for
fuither analysis of the phenomenon.

In this phase the writer included teacher data for the first Efﬁé and

exgmined in detail the variable of classroom management: the relationship of

tegcher ratings to student ratings; the reported mastery of classroom management

skills relative to other instructienal skaTSé and the relative mastery of the

ten individual competencies which comprise the classroom management contert

aria. Reworded as research questions to be answered, thése becore:

1. How are classroom management skil1s evaluated relative to other
instructional skills? Do teachers and students differ in such

evaluations?

2. Are all ten individual classroom management skills equally
mastered? Do teachers and students differ in their perceptions
of this mastery?
3. To what degree do students improve in classroom management skills
from pre-student teaching to student teaching? Do teachers and
students differ in their perceptions of this progress?
The sample group for the present phase of research consists of 87 elementary

education students whose student teaching terms ranged from Winter, 1977,
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teacher report for student teaching were in our files. (72 also had the
final teacher report for pre-student teaching in our files.) A check of
demographic data indicated that this sample resembled the total elementary
education group very closely. The sample included regular elementary, early
childncod; and special education students, all working toward the Michigan
Provisional Teaching Certificate. The student self-report form included all
94 instructional competencies in the eight groups mentioned above and was
compieted by each student before and after pre-student teaching and after
student teaching. The teacher forms listed 23 instructional competencies to
bé évaiﬂétéd after pre-student teaching and 54 to be evaluated after student

Pairwise comparisons and descriptive statistics were employed to analyze
the data and to answer the research questions.

CLASSROOM MANAGEMENT RELATIVE TO OTHER INSTRUCTIONAL SKILLS

In prévious data ahé1ySéS; student séi?:réport data ranked classroom

rank orderings: at three points in time (before and after pre-student teaching
and after student teaching), and for three dimensions of competency (knowledge,
demonstration and confidence). The two exceptions were a rank order of "2" in
demonstration and confidence at the post student teaching level. (See Table 1)
To examine whether this rank order was related to the overall competence of the
student; knowledge data were analyzed separately for the highest scoring (25%5
and lowest scoring (25%5 students and for the total student group: A1l three
student groups ranked classroom management first at all three points in time
(See Table 2).*

*The N at that time (1982) was 89 and the data base included all 94 competencies.
Subsequent analyses were conducted on the matched data from teachers and

students (N-87) with a base of 23 items after pre-student teaching, and 5%

after student teaching:
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TABLE 1
DESCRIPTIVE STATISTICS: RANK ORDER OF STANDARDIZED MEANS
FOR EIGHT CONTENT SUBSCORES, KNOWLEDGE, DEMONSTRATION

AND CONFIDENCE DIMENSIONS, AT THREE POINTS IN TIME*

PRE POST POST
METHODS = METHODS= STUDENT
PRACTICUM PRACT ICUM TEACHING

KNOWLEDGE

Rank Order

Classroom Management
Student Guidance Services
Materials & Equipmént
Methods o :
Activities & Content
Evaluation

Goals & Objectives
Planning

.6351 CM
.5338 M&E
.4007 SGS
.3034 PLAN
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TABLE 2

KNOWLEDGE DIMENSION FOR EIGHT CONTENT SUBSCORES AT THREE
POINTS IN TIME BY TOTAL, HIGH AND LOW SCORING STUDENT
GROUPS OF PRE-SERVICE TEACHERS*

PRE- . poST . POST
o METHODS/PRACTICUM  METHODS/PRACTICUM  STUDENT TEACHING
~ROUP MEAN R.C. MEAN R.0. MEAN R.0.

TOTAL GRGUP (N=89)
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M&E
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METH
R&C
EVAL
G&0
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M&E  3.36
SGS
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A&C
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*Pairwise comparisons (t tests) indicated that the high-scorind group scored significantly
higher than the low-scoring group (p< .0000) for all 8 content area subscores at all
points in time. Students were assigned to high-scoring or low-scoring groups according
to their total instructional competency scores (1st quartile and 4th quartile of rank-
ordered scores). Base: 94 items in 8 content areas, student data only.

1982 data

(Wi f;




Group Variable: Classroom Management
\

the eight group variables (content areas) rated by students and teachers at
the end of pre-student teaching and at the end of student teaching reveals
that students rank classroom management first both times; and that teachers
rank classroom management second both times: Table 3 reveals that the
teacher means, with a rank order of 2, are higher then the student means with
a rank order of 1, at both points in time: Pairwise comparisons data favored
the teacher means over the stiudent means with statistical significance
(p.< .0013) at the pre-student teaching level: The size of the difference
TABLE 3
RANK ORDER® AND PAIRWISE COMPARISONS OF MEANS FOR THE GROUP
VARIABLE, CLASSROOM MANAGEMENT; AS REPORTED BY SUPERVISING
TEACHERS AND PRE/STUDENT TEACHERS

GROUP DATA ”7PRE55TUbENT TEACHING  STUDENT TEACHING _ _
VAR SOUREE MEAN DIFF  SIG R.0, MEAN  DIFF  SIG R.O.

Classroom  Supervising Tchr 3.9958 .46278 .0013 2 4.2529 14713 .0637 2
Management Student Tchr 3.5931 1 4.1057 NS 1

aRank order cf the means for eight groups of instriuctiona: competerncies
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(.40 on a five-point scale) rankea 4th in the rank order of differences by
size for the eight competency group variables at that point in time: (Séé
fppendix Table 9)
Pairwise comparisons data at the student teaching level show the
difference (.147 on a five-point scale) was not statistically significant
(p.< .06) and ranked 6th of the eight competency group variables when ordered

by size of difference: (See Table 3; also Appendix Tables 7-11)

Individual Variables Comprising Classroom Management

Pairwise cofparisons data for seven individual classroom manageient
variables at the pre-student teaching level favored teachers' means over

42, 43, 48, and 50. (See Table 4) Mean differences for the other three
individual classroom management variables were not statistically significant
at the pre-student teaching levei. (See alsc Apnendix Table 8)

In a rank ordering by size of the twelve statistically significant
di fferences at the pre-student teaching level; out of 23 instructional
competency variables rated by both teachers and students at that time; the four
individual classroom management variable differences ranked 7th, 8th, 1lth,
and 12th, ranging in size from .70 to .38 on a five-point scale. (See Appendix
Table 9)

Pairwise comparisons data for ten individual classroom management variables
Wwith statistical significance in three  such instances: variables 41, 47,
and 48. (See Table 4) Mean differences for the other seven individual
classroom management variables were not Statistically significant at the

student teaching level. (See also Appendix Table 10)
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TABLE 4

PRIRHISE COMPARISON OF MEAKS FOR INDIVIOUAL CLASSPUOH
VNAGENENT VARTABLES AS REPORTED BY SUPERVISING TEACHERS
AAD PRE/STUDENT TEACHERS

ihp WSTERYR  DATA DRE-STHDENT TEAGHTNG  STDENT TEAGRING.
IR | CHUEESOMREE BN BEFFSISP BEML BIFFSIG

1 Develop and infitsin an effective Fasy  Teacher 45072 68116 0000
raprort with punils PreStTehr 3. 8261

13 Stinilate interest and enthisiasi Moderate Teacher G116 LATRO L0011
PreSiTenr 36071

18 Follow classraom andfor school sy Teacher  4.4648 70823 0000
rillds aiid Standards PreSiTeir 3. 7605

50 Reinforce goal-related benavior DifFicult Teacher  3.0000 .38060 .09
PreStTchr 34154

A1 Waiftain 4 classroni atiosphere  Moderate  Teacher 13140 20930 0382
in which pupils feel confortable St Tehr 13,1007

4 Effactively anticipate and +  Difficult Tescher 1.0814 27907 0066
respond to c1assroon managenent St Tefi 3,803
oroblens

18 Follow classroon andfor school  Easy Teacher 45810 ;34886 0003
rules and standards §t Tchr 4,2326

3Based upon teacher and student mean ratings which were in close agreement

e of seen such comarisos veré o iatisticlly signiFicant aftr pre-sident teaching; seven of te Suc
comparisons were not statistically significant after student teaching.
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In a rank ordering by size of the 30 statistically significant
variables rated by both teachers and students at that time, the three
individual classroom management variable differences ranked 16th, 20th and 29th,
ranging in size from .348 to .209 on a five-point scale. (See Appendix
Table 11)

To summarize, in response to the first research question; classroom
management js rated relatively high compared to other instructional skills,
and both teachers and students agree on this generally. The differences are
siiall, and favor teacher means over student teacher means in 16/17 such
comparisons, seven of which were statistically significant:

RELATIVE MASTERY OF THE TEN INDIVIDUAL CLASSROOM MANAGEMENT VARIABLES

When means for the individual classroom management variables are rank
individual classroom management variables rank consistently higher than others:
(See Appendix Table 12)

A coiiparison of the rank order of the seven individual classroom
management variables rated after pre-student teaching by hoth teachers and
students respectively, demonstrated the following:

PRE-STUDENT TEACHING

Perfect agreement (same RO by teachers and students)

11 Var 42 Deveiop and maintain an effective rapport with pupils
5-2  Var 48 Follow classroom and/or school rules and standards
3=3  Var 43 Stimulate interest and enthusiasm

7-7  Var 47 Effectively anticipate and respond to classroom

management Problems
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Close agreement (difference of 1 in T/S RO)

T5 S4 Var 41 Maintain a classroom atiosphere in which pupils

T6 S5 Var 49 Take precautions necessary to safeguard the health;
safety, and legal rights of pupils

Minor disagreement (difference of 2 in T/S RO)

T4 S6 Var 50 Reinforce goal-related behavior

(See also Appendix Table 13)

A comparison of the rank order of the same seven individual classroom
management variables as rated by teachers and students after student teaching
demonstrated the following:

STUDENT-TEACHING o S
Perfect agreement (same RO by teachers and students)

4-4  Var 49 Take bﬁécaUtiOhs necessary to safeguard the health;
safety and Tegal rights of pupils
-6 Var 50 Reinforce goal related behavior
7 Var 47 Effectively anticipate and respond to classroom
management problems

Close agreement (difference of 1 in T/S RO)

T2 S1 Var 42 Develop and maintain an effective rapport with pupils
Tl S2 Var 48 Follow classroom and/or school riles and standards

Minor disagreement (diffeperce of 2 in T/S RO)

T3 S5 Var 41 Maintain a classroom atmosphere in which pupils feel
comfortable

T5 S3 Var 43 Stimulate interest and enthiisiasm

(See also Appendix Table 13)

A comparison of the rank order of all ten individual classroom management

variables as rated after student teaching by both teachers and students

demonstrates perfect agreement on variables 44 (RO 4-4); 49 (RO 6-6);
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and 50 (RO 8-8): close agreement on variables 42 (RO 2-1), 47 (RO 9-10),

(RO 3-1); and more disaareement for variables 41 (RO 3-7) and 45 (RO 5-2).
(See also fopendix Table 13)

To answer the second major research question then, a summary review of
all rank ordered lists including the ranking of the the individual classroom
management variables among the total 54 instructional competency variables
reveals fairly general agreement that the most easily mastered, from the
point of view of the students, and the most clearly demonstrated; from the
point of view of the teachers, was the cluster including variables concerning
rapport with pupils (V 42), followino school rules and standards (Vv 48); and
maintaining creative, clean; comfortable surroundings (V 45); with the
students ratinaV 45 consistently a bit higher than teachers and the teachers

rating V48 consistently a bit higher than students: Just as clearly, the

most difficult to master from the student point of view; and the Teast
demonstrated from the point of view of the teachers, was the cluster including
variables concerning reinforcement of goal-related behavior (V 50), making
classroom management problems (V 47), the 1ast two being the most difficult.
Students reversed their rating on 46 and 47 from pre-student teaching to
student teaching, rating variable 47 the Towest of all that time.

PROGRESS IN MASTERING CLASSROOM MANAGEMENT SKILLS

pre-student term to the end of the student teachina term: Rased upon student
self-report data, all but three of the ninety-four instructional competencies

were rated sufficiently higher after student teaching to produce mean
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differences with statistical significance (.0000 in most cases).* When
management variables among all 54 instructional variables rated by both
teachers and students was as seen in Table 5.

The skills previously identified as easier to master (45, 48 and 42) do
not show the greatest improvement, havina alread: been ranked relatively
high in the beginning. Of those identified as more difficult to master,
variables 46 and 50 rank 2nd and 3rd of the ten in size of mean gains; while
the third and most difficult; variable 47, shows the least gain of all ten
(student data). The group variable; "classroom management"; ranked 5th amond
the eight group variables when differences between student self-reported
This difference was statistically significant (p <.0000), (See Appendix Table 14)

A parallel approach to imeasure student growth in classroom management
skills might be to measuré the change between the supervising teachers'
rating after pre-student teaching and after student teaching. Considerable
caustion must be exercised in any such comparison, however, since these are
two different groups of teachers, and since the number of variables being
rated differs from pre-student teaching (23) to student teaching (54).
Pairwise comparisons of the means for the 22 variables common to both rating
forms; revealed that 16 of them were rated significantly hiagher after student

methods which most students do not elect, and in goals and objectives which
they study so intensively during pre-student teaching that little progress
can be expected during student teaching.
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TABLE 5

RANK ORDER BY SIZE OF THE MEAN DIFFERENCES,
PRE-STUDENT TEACHING TO STUDENT TEACHING, FOR
10 INDIVIDUAL VARIABLES OF CLASSROOM MANAGEMENT,
STUDENT SELF-REPORTS

N R:6: MEAN* EASY/ o
VAR {54) BIFF DIFFICULT STATEMENT
44 12 :57746 M Maintain expectations so that most children
are able to meet them
46 16.5 .54167 D Make transitions smoothly (between activities
lessons; physical movements; periods of time)
50 19.5 .52778 D Reifforce goal related behavior
49 25.5 .45883 M Take precautions necessary to safeguard the
health, safety and legal rights of pupils
a5 28 .45070 E Maintain creative, clean, comfortable,
attractive surroundings
a8 30 44444 E Follow classroom and/or school rules and
: standards
43 33.5 . 43662 M Stimulate interest and enthusiasm
42 37.5 .42254 E Develop and maintain an effective rapport
with pupils
41 42 . 40845 M Maintain a classroom atmosphere in which
pupils feel comfortable
47 45.5 . 40278 5} Effectively anticipate and respond to

classroom management problems

*F1ve point scale:
A11 differences were stat1stica1]y siqn1f]cant V 47 at .0001; the rest at . 0000,

"Difficult" was. determined by relatively low. rank ordered means:

The group variable V 67, classroom management; was ranked 5th of 8 instructional
competency group. variables with a mean difference {progress) of .46389 on a 5
point scale which was Stétist1c511y significant (p <.0000).
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TABLE 6
RANK ORBER BY SIZE OF THE MEAN DIFFERENCES,
THREE INDIVIDUAL VARIABLES OF CLASSROOM
MANAGEMENT ; TEACHER REPORTS

VAR (22) DIFF Si6 DIFFICULT STATEMENT

47 13 .a48571 .0044 D Effectively anticipate and respond
to classroom management problems

49 14 . 48529 .0105 M Take precautions nécessary to safe-
gard the health, safety and legal
rights of pupils

41 15 .47826 .0200 M Maintain a classroom atmosphere in

which p’up’ﬂs feel comfortable

*Fiye-point scale o o o , , .
"Difficult-moderate-easy" determined by relative rank order of means.
There was no statistically significant difference in teacher means for the

teaching.

Four of the seven individual classroom management variables and the

"tl: .room management" group variable were not ranked significantly higher
by teachers after student teaching, as compared to pre-student teaching. A
partial explanation for this may be found in the initially high teacher
ratings given after pre-student teaching. Students were more conservative
in their pre-student teaching self-reports and then showed growth in all
classroom management variables, individual and group-

Contrary to student self-report data which reported the least increase
in the most difficult classroom management variable; the teacher data
evidence the largest mean difference for that same variable. (See Appendix
Table 15)

The answer to the third research question regarding the degree of

improvement in classroom management skills i a bit wore complicated than

q :if;
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were the answers to the first two research questions. Students perceived
themselves as making significant progress on all ten indfvidual classroom
anagement variables as well as the group variable comprised of those ten.
Teachers rated these same students significantly higher after student
teaching on only three of the seven individual classroom management variables
they evaluated and did not rate them significantly higher on the group variable,
“classroom management."

Students reported their least progress on a “difficult" variable, V 47,
while teachers reported the greatest progress for students on this same
variable;, V 47.

Students reported significant degrees of progress on two other
"difficult" variables; V 46 and V 50, while teachers did not rate them
significantly higher after student teaching on efther of these variables.

The reader is reminded that these are two different teacher populations
and that teacher means for these individual classroom manageient variables
were higher than Student means in 16717 such comparisons, and significantly
teaching level).

Students, then, rated themselves more modestly in the beginning and
perceived themselves as making greater progress than teachers who ranked
students higher at both points with less progress in the interim.

DISCUSSION

There are Four conflicts in the assessment of competency in elassroom
managemént which merit discussion:
1. Between student self-reported competency in classroom management
and the reality of performance by student teachers and beginning

teachers
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2. Between teacher ratings and student ratings of competency
in classroom management
3. Between students' immediate and lond range needs in the area
of classroom management
4. Between new knowledge and the current state of instruction in
the area of classroom management
The first and second conflicts flow directly from this research study.
The first conflict was resolved to a considerable degree by data demonstrating
that although the group variable, "classroom management” was indeed ranked
FéTatiVé1y high by students, compared to seven other groups of instructional
competencies; for the ten individual items comprising that group score; the
students consistently discriminated three as difficult to master and rated
themselves relatively Tower on these items. The remaining seven are
sufficiently general or ambiguous that students perceive them as easier to
master, and in fact may master them, yet still have classroom management
problems in field placemerts. The real crux of success in classroon
managemerit lies in behaviors closely associated with the three "difficult"
items which the students recognized in self-reports.
The second conflict was based upon the hypothesis that if students
rated themselves unrealistically high, the teachers' ratings would disagree
with student ratinas. Both the condition and the hypothesized consequence
have been rejected: The student were shown to be realistic and discriminating
in self-reports; and; more surprising than the initially unexplained
higher than the student rated themselves, both in group and individual item

scores, and across the range of "easy", "moderaté," and "difficult" items.
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three most difficult skills. (See Appendix Table 13)

The third and fourth conflicts relate to the instructional implications
of the study. A largs part of the anxiety about student teaching derives
from the, "What will I do...?" syndrome. Students want and need immediate
solutions to immediate problems. At the same time university instructors
aim to having students develop a rich repetoire of strategies as a resource
for many kinds of problems. There is no easy resolution of this conflict:
The continuing tension must be recognized, however, and attended to in
instruction or neither the immediate nor the long range goals will be
realized:

The final conflict is a generic one; perhaps more of a dissonance
or a gap than a conflict: the difference between new knowledge and the current
state of instruction. This is a good news-bad news situation. The good news
is the exciting wealth of new theories and materials on discipline and
classroom management. The bad news is that not enough of it is reaching
the pre-service teachers during their training. Today we read about a

continuum of approaches to classroom discipline so broad it encompasses

Hunter; Carl Wallen, Johanna Lemlech; Carolyn Evertson and Jere Brophy:

Interactive/Interpersonal, supported by Carl Rogers; Tom Gordon, William Purkey,

Richard Schmuck; and Curwin and Fuhrman; Problem S6lving, supported by William

Lee tarter and James Dobson (Jones, 1982):
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,,,,,

and legality as modes of authority (Spady & Mitchell, 1979). The lead
article by Johnson & Brooks presents a sophisticated model of classroom
management which demonstrates why classroom management skills are not
easily mastered.

Educational Testing Service in 1983 produced a monograph on classroom
manaaement which defines some 60 classroom management strategies, classifies
them into rinht categories; and indicates for each one whether empirical
evidence supports that strategy; condems it; or whether no empirical
evidence exists: The researchers and stpporters of each are also identified:
(Wever; et al, 1983): A nine-page bibliogiaphy attests to the ample
resources now available in this field.

Historically; our response to student needs was simply conventional
wisdom and personal experiences handed down from supervising teacher and
university instructor/supervisor to student teacher. As more specific
methods were developed Llhey were presented in a session or two of methods or
educational psychology courses or student teaching seminars. Now there are
complete courses in behavior modification in Psychology departments. With
the advent of the taxonomy evident in the ETS publication, it is clear that
more systematic approaches to such instruction are essential: Uhféft’tihété]ry,'
while some universities now require a three credit course in classroom
management; others are cons‘trained by limitations on edication credits, and
all students are pressured by a continually expanding teacher education

cirriculum. This only proves that creative planning and persuasive efforts
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are essential to the improvement of curriculum in the classroom management
area. Nor are students alone in their needs. University instructors,
supervising teachers and principals alike must increase their own knowledge
in this field in order that students may gain 1) a better conceptual framework
~within which to study the immediate problems which so greatly concern them
(a better theoretical base); 2) more resources to draw upon in solving
their immediate problems (practical solutions); and 3) better informed mentors

to help them analyze their own needs, values and styles,; to realize their

choices, and to recognize their progress in mastering their skills in this

critical area of classroom management,
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087
068
01
04
063
062
065

065

TABLE 7

DESCRIPTIVE STATISTICS: MEANS FOR INSTRUCTIONAL COMPETENCY GROUPS AS RANK

ORDERED BY TEACHERS AND STUDENTS AFTER PRE-STUDENT

COMPETENCY GROUPS (ITEM N)

(LASSROOH HANAGENENT (10)
STUDENT GUIDANCE & SERVICES (4]
PLANING (2]

MATERIALS & EQUIPHENT (4)
EVALUATION ()
GOALS & OBJECTIVES (3]
ETHODS (19)

ACTIVITIES & CONTENT (7)

S - STUDENT
T - TEACHER

Base: 54 itsms i SPST; §7ST
53 1%ems in /ST
23 it i1 ST

1984 data

TEACHING AND AFTER STUDENT TEACHING

T/PRE-ST TCHG
o

S/PRE-ST TEHG
R:0: HEAN

j
3

3.9958
3. 8955
3,043
4.1304
34357
2. 7681

19215

1
)

3.5931
3.5313
3.4514
3.4801
3294
3.4259
3,05
3,139

T/ST °HR
R.G: MEAN

§/ST TCHG.
R0, HEAN

2
3
1

1,759
B 1782
12816
1,093
1.0621
13,0077
3.3189
2.6251

!
3

11057
1. 0082
3.02%0
1.0661
39264
3.8161
3.8106
3.73%



Rt
B 2.4
§202  3.3731
W5 2,760
5205 3.3623

014

1509 410
’ 35652

17 L7 -k

17 2.9437

TH18  1.0%3 -

218 29718

159 L5070 -1,

S219 3.2394

-7
- STLDEAT
T - TEACHER

TABLE 8

PAIANISE COMPRRISONS OF PRE-STUDENT TEACHERS' (Ne72) INSTRUCTIONAL COMPETENCY:

TEACHER REPORTS AND SELF REPORTS FOR 23 INDIVIDUAL ITEM

A0 7 GROUP VARTABLES (V500 V200)

BSERVE AND INTERPRET PUPIL BERAVIOR.(EVALUATION)
PLAN, CONDUCT FIELD TRIPS (ACTIVITIES & CONTENT)

NVITE RESOURCE PEOPLE TO CLASSROOK ACTIVITIES & CONTENT)
OROVIDE MULTICULTURAL EXPERIENCES (ACTIVITIES & CONTENT)

CONDUCT VALUES CLARIFICATION ACTIVITIES (ACTIVITIES b

OIFF  FAVORS STODEV  T-STAT  SIG  COMPETENCY STATEMENT (GROUP)

SO S L7230 L08R L0000 PLAN UNITS (PLARNING)

SS90 S L7005 -.90%6 0G50 SET/SELECT GOALS/OBJECTIVES APPROPRIATELY...
(RORLS & OBJEETIVES)

53693 TOLER 29 .00

LIS 0%8t -15.708 0000

L9 S 8T8 <1863 L0000 I

A S LT -1 .00

J806 S L1271 <1362 L0000
CONTENT)

L3S LB -0 L0000 CONDUET CLASS MEETINES (ACTIVITIES & CONTENT)

1984 data

*Eaien of the 23 individual item comsarisons were riot statistically simificant and are not listed here; The qroup
jariable, "Methiods", was ot rated at this time by teachers,
numbering on the forms actually used in the evaluation procedures.

wll Toxt Provided by ERIC
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The computer numberinn of variables differs from the



TABLE 8, (O

PAIRKISE COMPARISONS OF PRE-STUDENT TEACRERS' (= 72) INSTRUCTIONAL CORPETERCY :

TEACHER REPORTS AND SELF REPORTS FOR 23 INDIVIDUAL ITEM

IND 7 GROUP VARIABLES {1500+ v200)

UR*  MEAU DIFF FAVORS STODEY  TSSTAT  SIE*  COMPETENCY STATEMENT (GROUP)

59 45012 68116 T L2660 4.2693 0000 DEVELOP, MAINTAIN EFFECTIVE PAPPORT WITH PUPILS.
S8 3,861 (CLASSRONM MANAGEMENT § ENVIRONMENT)

T543 41176 27059 T L1391 3.2066 0011 STIMILATE INTEREST AND ENTHUSIASM (CLASSROOM
43 3.6071 MANAREMENT & EAVIRONMENT)

T5i8  A.4608 70123 T L31% 45173 .0000  FOLLOW CLASSROOM AND/OR SCHOOL RULES AND STANDARDS
83,7606 (CLASSROOM MANRGEMENT & ENYIRONMENT)

TS50 3.8000 38462 T 14758 21012 .0395 PREINFORCE GOAL RELATED BEHAVIOR ( CLASSRODM MANAGEMENT &
S50 3.4158 (ENVIRONENT)

TS61 0435 - WIS LG -2.2578 L0272 PLANNING

81 3,430

T560 27681 -.69082 S LG0T -3.4566  .0N0D  GOALS & OBJECTIVES

$%62 3.0580

560 41308 .BER T LA831 38167 L0003 MATERIALS A EOUIPMENT

S84 34674

1565 19246 12083 S 96728 -10.600  .0000 ACTIVITIES & CONTENT

$65 3,130

567 39958 40278 T 1.0209 3.3078  .0013  CLASSRONM MANAREMENT

5267 3:5931

--------------------------------------------------------------------------------------------------------------------------

N- 72
§ - STUDENT
T - TEACHER

1984 data

*Fleven of the 23 individual item comparisons were not statistically sinificant and are not listed here. The group
vamab]e, "Methods"; was not rated at this time by teachers,

EKC

wll Toxt Provided by ERIC

The comuter nubering of variables differs from the _

ing on the forms actually used in the evaluation procedures. 29



TIBLES, CONT

PIRHISE COMPARISONS DF PRE-STUDENT TEACAERS' (M- 72) INSTRUCTIONAL COMPETENCY:

TEACHER REPORTS AND SELF REPORTS FOR 23 INDIVIDUAL ITEM

AND 7 GROUP UARIABLES (V500¥ 1200)

1984 data

VERE WEAV  DIFF FAVORS STDDEV  TSSTAT  SIR®  COMPETENCY STATEMENT (RROUP)
1563 3.4357 12143 L1739 .06598 3898 EVALUATION

$263  3.3143 NS

T558  3.8955 . 30163 L6725 1.5887 1169 STUDENT AUTDANCE & SERVICES
$268 3,570 NS

N-7

5 - STUDEAT

T - TEACHER

*£laven of the 23 individual item comparisons wWere not statistically siomificant and are not listed here. The aroup
variable, "Methods", was not rated at this time by teachers,
nurbering on the forms actuall y used 1 the evaluation procedures.

The computer nurbering of variables differs from the



TABLE 9
RANK ORDER OF MEAN DIFFERENCES IN PRIRMISE COMPARISONS OF PRE-STUDENT TEACHERS'
INSTRUCTIONAL COMPETENCY, TEACHER AND SELF REPORTS (VSOD¥ 1200)

VR* OMEMNDIFFERENCE
(23 Ind) (5 pt. scale)  SIG  FAVORS  COMPETENCY GROUP

18. l 9155 L0000 S HCTIVITIES & CONTENT (RESOURCE PEOPLE )

20. 17606 000 S ACTIVITIES & CONTENT (VALUES CLAR] FICATION)

17, LGS L0000 S ACTIVITIES & "ONTENT (FIELD TRIPS)

19, 1,734 000 S mnwnm&cwﬁﬂ(mUCMWMmeRmm)

21, L343 0000 S ACTIVITIES & CONTENT (CLASS MEETINGS)

2 9015 0000 S PLAINING (UNITS)

3, 03 L0000 T CLASSROON MANAGEENT (SCHOOL RULES, STANDARDS)

Q. 6816 0000 T CLASSR00M MANAGENENT (RAPPORT WITH PUPILS)

3 S0 0 S rmw&ommnw<ﬁﬂ SELECT APPROPRIATELY)

5 5%23  G008L T EVALUATION (OBSERVE, INTERPRET PUPIL BEWAYIOR)

13, A5 .0010 T CLASSROOH FANAGEMENT (STIMULATE INTEREST, ENTHUSIASH)

50, . 38462 0396 T CLASSROOM MANAGEMENT (REINFORCE GOAL RELATED BEHAVI OR)

VAR

(8 GROUPS)

65. 1.2083 0000 S OCT I IES & CONTEOT

62, 69082 0009 S COALq & OBJECTIVES

64. 66304 .0003 T MATERIOLS & EQUIPMER

6. A8 0 T umwmmmmmmm

61. .39130 007 S PLANNING

63: 213 3B T EVALUATION

68 . 32463 - 1169NS T STUDENT GUIDANCE & SER ICES

66 —_ — — METHODS (Not rated at pre-stud:nt teaching level)
- 72 R
5 - STIDENT Dok arta
T - TEACHER

* - Eleven of the 23 individual item comparisons were not statistically significant and are not reported here.

32 33



TIBLE 10
PAIRHISE CONPRRISONS OF STUDENT TEACHERS' INSTRUCTTONAL CONPETENCY:  TEACHER REPORTS

AND SELF REPORTS FOR 53 INDIVIDUAL ITEN AMD & GROUP VARLABLES (V300* V400)

DIFF  FAVORS STODEV  T-STAT  SIGX  COMPETENCY STATEMENT (RROUP)

L 409
WL 4.0520
T 26
2 3.9500
T0d 40116
S04 3.7082

1815 4151
S5 3:9070
Ly Les
U7 3,43
T8 LTI
SH18 3.5614
1318 21977
419 3:6721
1320 2.056]
i) 3:5030

am
§ = STUDEN
T - TEACHE
23 of e
ERIC

Full Tt Provided by ERIC.

2060 T L9615 19974 0489 PLAN LESSONS (PLAN)
303 T 1009 27597 L0071 PLAN UNITS (PLAN)

260 T L0 21718 0327 SET/SELECT CONTENT GOALS (GALS & OBJECTIVES)

Q0% T 068 T2 006 TOENTIFY PUPILS' INSTAUCTIONAL WEEDS (EVALUATION)

BT LIS 20007 04 IENTIR FPILS STREVTHS § BILITIES [EALGATON
ST OLOBL 2280 0GR SELECT, OWALZE A RESEN CONTEN APROPRNTEL....
(ACTIVITIES & CONTENT)

LEIE S 060 15402 0000 OLAN. CONDUCT FIELD TRIPS (ACTIVITIES & CONTENT)
L003S L1660 -14:330 <0000 INVITE RESOURCE PEOPLE TO ELASSROOM (ACTIVITIES & CONTENT)
GRS 11995 -13:001  o6090  PROVIDE MULTICHLTURAL EXPERIENCES (ACTIVITIES & CONTENT)

LSHS S LI 103 0090 CONDUCT VALUES CLARITTCATION EXPERIENCES (ACTIVITIES
& CONTENT)

T 1082 data
R
b3 individual comparisons were not statistically sionificant and are not Tisted here.

g &



TABLE 10, CORT
PAIRHISE CONPARTSBNS OF STUDENT TEAGRERS' INSTRUETIONAE EOMPETENCY: TEACFER REPORTS
D SELF REPORTS FOR 53 INDIVIDUAL TTER AND 8 GROUP VARIARLES (V300% V4g0)

URE BN DIFF  FAVORS STOUDEY  T-STAT  SIGE COMPETENCY STATRMRNT {RROUP)

TR1 22805 -L588 S L2388 11321 L0000  CONDUCT CLASS MEETINGS (ACTIVITIES & CONTENT)
421 3.8293

T30 4188 .0%29 T 8905 24037 L0175 TEACH READING (METHODS & STRATEGIES)

S92 3.9529

TRE L1059 2233 T 99285 2.0763 0409 TEACH MATHEMATICS (METHODS & STRATEGIES)
S424 3.8824

TRE 3528 38095 S 14962 -2.33%5 0220 TEACH SOCIAL STUDIES (METHODS & STRATEGIES)
S46  3.9048 . :

T LET -%I667 S LAST9 5606 0000 TEACH ART (METHODS & STRATEGIES]

ST 3l

RS LSS L0908 S LBS -d6h oGO0 TEACH PHSIC (METHORS B STRATERIES)

S8 3,073

TR9 LIBST -LST6 S 1GRT 80427 .00BD  TEACH PRYSICAL EDUEATION [ METHONS & STRATEGIES)
YT RTCE

T30 41013 3911 T L9942 2,937 .00 SELEET AND UTILIZE METRODS/STRATERIES APPROPRIATELY...
Wn 3772 (METRODS & STRATEGIES)

T3] 3006 -10LB S G659 -10.772 0000  TEACH; USING DISCUSSION (“ETHODS & STRATEGIES)
S431 4.0

T 30M6 -.9058 S L8133 -0.4763 L0000 TEACH, USING DRILL & PRACTICE (METHODS & STRATEGIES)
SI3 3,976

-8

§ - STUDENT o
T - TEACHER 1884 dats
3 of the 53 individual comarisons were not statistically sienificant and ave not Tisted here,

Full Tt Provided by ERIC.

S5 3



TABLE 10, CONT
PAIRWISE COMPARISONS OF STUDENT TEACHERS' INSTRUETIONAL COMPETENCY: TEAEHER REPORTS

AND SELF REPORTS FOR 53 INDIVIDUAL ITEM AND 8 AROUP VARIABLES (V390% vaon)

MEAN DIFF  EAVORS STD DEV  T-STAT  SIG®  EOMPETENEY STATEMENT {RROUP)

0941 -1.0353 S .82299 -11.598 0N TEACH, USING SMALL GROUP INSTRUCTION (METHODS & STRATEGIES)
.1294

7176 -L1UB S 11064  -9:313¢  .0000  TEAEH, USING DISEOVERY/INNUIRY (METHODS & STRATEGIES)
8353

2024 -15952 S 11732 -12:462 0000  TEACH, USING CLASSROOM LEARNING CENTERS (METHODS &
7976 STRATEGIES)

9412 -1.0353 S .96913  -9.8490 0000 TEACH, USING INDIVIDUALIZED INSTRUCTION (METHODS &
9765 STRATERIES)

9651 .23256 T .90325  2.3876  .0192  PROVIDE PUPILS WITH EXPERIENCES WHICH DEVELOP THINKING
7326 SKILLS {METHODS & STRATERIES)

3140 20930 . 2.1056  .0382  MAINTAIN CLASSROOM ATMOSPHERE IN WHICH PUPILS FEEL
1047 COMFORTABLE (CLASSROOM MANAGEMENT & ENVIRONMENT)

—
O
~No
—
co
2

0814 27907 9286 EFFECTIVELY ANTICIPATE AND RESPOND TO CLASSROOM
8023 MANAGEMENT PROBLEMS (CLASSROOM MANAGEMENT &
ENVIRONMENT)

— |
O
~Y
0
(@)
s
~o
~J
[0.0]
(=)}
o0
(&)
pus )
(8]
[ap)

5814 .34884 T .86456  3.7418  .00N3  FOLLOW CLASSROOM/SCHOOL RULES & STANDARDS (CLASSROOM
2326 MANAGEMENT & ENVRIONMENT)

3372 .22093 T .91267  2.2449 .0274  GUIDE PUPILS IN DEVELOPING POSITIVE SELF-IMAGE (STUDENT
1163 GUIDANCE & SERVICES)

i R

UDENT

ACHER

the 53 individual comparisens were not statisticallv sionificant and are not 1i5ted here.

1984 data

39 39




TABLE 10, CONT

PAIRMISE COMPARISONS OF STUDEAT TEACKERS' TNSTRUCTIONAL COMPETENCY: TEACHER REPORTS

R SELF REPORTS FOR 53 THDIVIOUAL TEN ARD 8 GROUP VARLABLES (V300* Vigo)

VRF NEMC DIFF FAVORS STDDEU  T-STAT  SIRF CONPETENCY STATEMENT (GROUP)

TH 42200 2093 T LOWS  2.007 L0858 WORK TO FULFILL THE AFFECTIVE, SOCIAL-EMOTIONAL NEEDS
5454 £.,0000 OF INDIVIDUAL PUPILS (STUDENT GUIDANCE & SERVICES)

68l S T QTB 2600 .09 RAWIG
%5 26007 -L128 S L7275 -14187 L0000  ACTIVITIES & CONTENT
N80 -.4002 S 6% 1AL 0000 BETHODS B STRATERIES

1362 40 (19167 T 92l L9391 (0558 EOALS & OBJECTIVES

TR GObt A3 T LRE6 LIl .13 EVALUATION

LD 0TS G183 TG99 MATERIALS & EOUIPHENT
BET 4259 M3 T TS LTG5 L0G37 CLASSROON PANAGEMENT & ENVIRONENT

T8 4173 (516 T 90690 L5457 1259 - STUDENT GUIDANCE & SERVICES
S = STUDENT 1984 data
T = TEACHER
%93 of the 53 individual comparisons were not statistically sionificant and are not Tisted hev,

ERIC 40 i

IToxt Provided by ERI



MEAN DIFFERENCE

yaex {5 pf: scale).
6 L
19. L6744
1. 16118
5 L
2L, 1.5486
29, 1.5476
20 1:5349
28; 1. 4949
3 L 1176
3; 10353
36. 10353
3t 1.0118
27, . 91667
3. 90588
26. . 38095
18. . 30884
30: 3291
02, 31034
06. 28736
1, 27907
n, 2674
1. 26419
07. 24138
22. 23529
3. 23256
28, 22353
51, 22093
5. 22093
S - STUDENT
T - TEACHER

C3 LM L L L L Ly LY LY LY LY LY LY LD Ly

FAVORS

g )

TABLE 11

WK OROER OF DEAN DIFFEREICES TN PAIRVISE EONPARISHNS OF STUDENT TEAGHERS
DNSTRUCTIONL COVPETENCY, TEACHER D SELF REPORTS (V300 Vu0p)

COMPETENCY BROUP (see previous table for individual statements ]

ACTIVITIES & CONTENT (RESOHRCE PFOPLE\ ,
ACTIVITIES & CONTENT (MULTICULTURAL EXPERIENEE)
AETIVITIES & CONTENT (PEAN; CONBHET FIELD TRIPS)
METHORS & STRATEREES (CEASSROAM LEARNING CENTERS)
ACTIVITIES & CONTENT (CLASS MEETINRS)

METHODS & STRATEF IES (PHYSIEAL EDUCATION)
ACTIVITIES & CONTENT (VALUES CLARTFICATION)
METHODS & STRBIEF ES (MUSIC)... ..
METRODS & STRATEGIES (DISCOVERY/IMOUIRY) ____.
METHODS & STRATERIES (SMALL,GROUP,lNSIRUETIUN),”,
METHODS & STRATERIES (INDIVIDUALIZED INSTRUCTION)
PETHODS & STRATEGIES (DISCUSSION)
METHODS & STRATEGIES (ART).
METHODS & STRATERIES (DRILL 8 PRACTICE)

METHODS_& STRATERIES (SOCISL STUDIES)

CLASSRONK MANAGEMENT & ENVIRONENT (RILES)

METHODS. & STRATERIES (SELECT/UTILIZE APPROPRIATELY...]

PLANNINE (UNITS)

EVALUATION (1.D. PUPILS'INSTRUCTIONAL NEEDS)

CLASSRO0M MANAGEMENT (ANTICIPATE, RESPOND TO PROBLEYS)

FOALS & OBJECTIVES (SET, SELECT APPROPR IATELY. )
ACTIVITIES & CONTENT (SELECT, ORGANIZE, PRESENT CONTENT...)

EVALUATION (1.D, PUPILS' STRENATHS, ABILITIES..:)
METHODS & STRATERIES ( READING)
METHODS & STRATERTES (PROYIDE PUPIL EXPERTENCE TO DEYELOP THINKING SKI ttS)
METHODS & STRATEFIES (MATHEMATICS)
STUDENT GUIDANCE & SERVICES (DEVELOP POSITIVE SELF-IMAGE IN PHPIE)
STUDENT GUIDANCE & SERVICES (FULFILL PUPILS' AFFECTIVE; SOCTAL-EMOTIONAL

NEEDS)

198¢ data

3 of the 53 indivicual comarisons were not statistically sianificant and are not 1isted here,

rriC 42
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TABLE 11, CONT
RANK ORDER OF MEAN DIFFERENCES IN PAIRUISE COMPARISONS OF STUDENT TEACHERS'
INSTRUCTIONAL COMPETENCY, TEACHER AND SELF REPORTS (V300* v400)
MEAN DIFFERENCE -
VAR®  [5.pt..scale)  SIG FAVORS  COMPETENCY GROUP (see previous tahle for indiwidual statements:)

i 120930 0382 T CLASSROCH FARASENENT; EXVIROVENT (FAINTAIN CORPORTABLE: ;)

0t 20690 0489 T PLANNING (LESSONS )

65: L1128 0000 S ACTIVITIES & CONTENT

66 9172 0000 S HETHDS & STRATEFIES

3t 05862 0T BLAAING

6. 19157 0558 T ROAES & DBJECTIVES

68, 5116 a1 STUBENT GUIDRNEE & SERVICES

67. 713 W71 CLASSROOH “MACEFENT & ENVIRONIENT
63, 13563 BT EURLLATION

6. 02777 159 S MATERIALS & EOUIPENT

S - STURENT 1984 dats
T - TEACHER

23 of the 53 fndividial camnarisons viere not statisticallV sioniFicat and are fot 15ted fiere.

45




TBLE 12
DESCRIPTIVE STATISTICS: A COMPARISON OF MEANS FOR TEN INDIVIDIAL VAPIMBLES
OF CLASSRODH MANAGENENT REPORTED BY TEACHERS AND STUDENTS
AFTER PRE-STUDENT TEACHINA AND AFTER STUDENT TEACHING

CLASSRO0H MANAGENENT VARIABLES T/PSTMEAN  S/PST MEAN  T/STMEAN /ST HEMN

01, MAINTAIN & CLASSROOM ATMOSPHERE IN YHICH PUPILS FEEL 37006 3639 - 4:2989 4;1047
COMFORTABLE

§2; DEVELGP AND MAINTAIN AN EFFECTIVE RAPPORT WITH PUPILS 15072 38333 GOS0

13, STIMIATE INTEREST AND ENTHUSTASH §.117 3.6508 L8 B15Y
AL WAINTAEN EXPECTATIONS SO TRAT MST EHILOREN ARE BLETE W9 3,583 Lot 41
MEET THEY
45, MAINTAIN CREATIVE, CLEAN, COMFORTABLE, ATTRACTIVE R 37778 L I
SURROUNDINGS
85, WAKE TRANSITIONS SHOOTHLY (BETWEEN ACTIVITIES, LESSONS, WA 3.9778 L0 3,887
PHYSICAL MOVEMENTS, PERIODS OF TIME)
17, EFFECTIVELY ANTICIPATE AND RESPOND TO CLASSROOM 35714 3,310 10805 3.8023
MANARENENT PROBLENS
48. FOLLOW CLASSROOM AND/OR SCHOOL RULES AND STANDARDS 1,468 3, 7500 4,586 2,032
80, TAKE PRECAUTIONS NECESSARY TO SAFERUARD THE HEALTH, 3. 7647 3.6250 1,244 £,1512
SAFETY AND LEGAL RIGHTS OF PUPILS
50, REINFORCE GOAL RELATED BEHAVIOR 3800 34722 £,1600 40698
T - TEACHER N
S - STUDEAT 1984 data

PST - PRE-STUDENT TEACHING
ST - STUDENT TEACKING
NR - NOT RATED BY TEACHERS AT THIS TIME




T I
ESCRFTIE STRTITIC: COPRATIVE P, DDER OF LIS MMAGEENT
VRLIBLES 75 ATED B TGS D STURETS 768 RESTIDET TEACHNG
AFTER STUDENT TEACHING
o R TR R0, 1 VASLE R0, 5/ TLE
CLASSROOM MANAREMENT VARIABLES TIPST S/PST T/ST §/§T 1 S/PST §/ST 1/5T i S/PST /ST /ST

(. WA A CUSS ATOHGRE TG RS 5 6 3 6 | 5 7 3 | 9 108
FEEE EOMFORTABLE | §

. R0 RO I R R L 1 1 8 1 1 1 2 | 2 2

5. STINLIE TEREST 440 VTSI 35 34 5 1 765 H

TO MEET THEN
5. WAINATY CRENTIVE, CLEMY, COORTABLE, ATTRACTINE - - - - 2 2 5 | 3 3 8
SURRIUNDINGS
06. MAKE TRANSITIONS SHOOTHLY (BETWEEN ACTIVITIES, T I I A A
LESSOIS, PHYSICAL WOVEMENTS, PERIODS OF TIYE)
47, EFFECTIVELY ANTICIPATE AND RESPOND TO CLASSROOM A B I I T I

MANAGEMENT PROBLEMS
18, FOLLON CLASSROH AD/OR SCHOOL RULES MWD STMNOEDS 2 2 0t 2 | 3 3 t 1]

19, TAKE PRECAUTIONS NECESSARY TO SAFEGUARD THEREALTH, 6 5 ¢ & | § & 11 6.5 9
SAFETY AND LEGAL RIGHTS OF PUPILS |

5. REINFORCE ROAL RELATED BEHAVIOR 1 6 6 6 : 8 8§ 8 7 13 17

T-TEACHER  § - STUBENT ST - PRE-STUDENT TEACHING ST - STUDENT TEACHING

See Table § for variable means
#Rank orders ar: aiven for comparisons within the seven classroom manaoement variables rated by hoth teachers and
students after pre-student teaching; for comarisons within the ten O variables rated by students after pre-student
ta3ching and for both teachers and students after student teachina: and for comparisons within the total group (53 or
54) of instructional competencies rated by students after pre-student teachina and by both teachers and students after
student teachin. 1981 dits

)

FRICIes 8, 85 and 4 are not rated by swervising teichers after pre-student teaching.



TABLE 14
RN ORDER OF MEAN DIFFERENCES IN PAIRMISE COMPARISONS OF STUDENTS' INSTRUCTIONAL
COMPETENCY: SELF REPORTS AFTER PRE-STHDENT TEACHIAR AND AFTER STUDENT TEACRING®
(50 INDIVIDHEE 1TER AND 8 GROUP VARIABLES, V20U* Vro)

- MEAN DIFFERENCE
VR* (5 pt. scale)  SIG COMPETENCY GROUP

12. 81944 .0000 @HM&HWHW(P%FMWWLWS)

%, 11831 0000 METHODS & STRATEGIES (CHANRE SPONTANEQUSLY)

2% 70423 0080 METHODS & STRATEGIES (SNCIAL STUDIES)

21 69697 0000 ACTIVITIES & CONTENT (CLASS MEETINGS)

07: 65278 -0000 EVALUATION (LDENTIFY PUPTLS® STRENRTHS, ABILIT ES)

19, 64789 0000 METHORS & STRATERIES (RROUP PUPILS BY PERFORMANCE)

06 61111 0660 EVALUATION (IRENTIFY PUPILS' INSTRUCTIONAL NEEDS)

10. b1t 0000 FURLUATION [UTILIZE TEACRER SELF_EVALUATION TECHNIQUES)

2: 60563 :0600 METRADS & STRATERIES {TEACHING SCIENCE)

19 59155 0000 ACTIVITIES & QWWM(WHRMW%LH%NW%)

08: 58333 .0099 EVALUATION { ITE, RIVE TEST/QUIZ/SURVEY)

i, .h7748 .0000 CLASSROMM MANAGEMENT (MAINTAIN EXPECTAT 1045 CHILDREN CAN MEET)

18, 56338 .0000 TCTIVITIES & CONTENT (PESOURCE PEOPLE)

30. 05072 0000 METHODS & STRATERIES (SELECT, UTILIZE APPROPRIATELY)

15. 51930 0000 ACTIVITIES & CONTENT (SELECT, ORGANIZE, PRESENT QONIENI)

i 54161 0000 MATERTALS & EQUIPYENT (TEXTBOOKS)

1g. 51167 .0000 CLASSROOM MANAREMENT (TRANSITIONS SMOOTH)

16. 53521 .0000 ACTIVITIES & CONTENT (SELECT, CONDUCT APPROPRIATELY)

a1, 52778 .0000 PLANNING (LESSONS)

50. 2778 .0000 CLASSROOM-MANAGEMENT (REINFORCE GOBLS RELATED BEHAVIOR)

02. 50000 .0000 PLANNING (UNITS)

38. 49296 0000 METHODS & STRATERIES (MITIVATE PUPILS)

21, 07887 0001 METHODS & STRATEGIES (ART)

2, E279 .0000 METHODS & STRATERIES (MATH)

1, 45833 0000 CLASSROOM. MANAGEMENT (PUPIL HEALTH, SAFETY)

53. 45833 .0000 STUDENT GUIDANCE & SERVICES (AUIDE PUPIL RELATION WITH ABHtTS)

0. 45070 0000 GOALS & OBJECTIVES (SET, SELECT GNALS/(BJECTIVES APPROPRI ATELY)

3. 85070 .0000 METHODS & STRATERIES (DISCUSSION)
N-77

*5] of 54 individual and all 8 qroun mean differences favored student teacher self-reports over pre-student self
renorts as would be exoected Three were not stat1st1cal1v sionificant. 1984 data
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TABLE 14, CONT

RANK ORDER OF MEAN DIFFERENCES IN PAIRWISE COMPARISONS OF STUDENTS' INSTRUCTIONAL

COMPETENCY :  SELF REPORTS AFTER PRE-STUDENT TEACHING AND AFTER STUDENT TEACHING*

NEAN DIFFERENCE

UR* (5 pt scale)  SIG

(54 TNDIVICUAL ITEM AND 8 GR0UP VARTABLES, Y200* V400)

CONPETENCY GROUP

15, 45070 0000 CLASSPOOM MANAGEMENT & ENVIRONMENT (CREATIVE; CLEAN; COMFORTABLE ENYIRONMENT)
13, 44204 0000 EM%%WMMMMWI&WV%WWTKM$WOAWWLWHSSMWM%)
1. 44286 0022 ACTIVITIES & CONTENT (FIELD TRIP)
2. 13662 0001 METHODS & STRATEAIES (LANRUARE ARTS)
3, 13662 0000 METHODS & STRATEGIES (SMALL GROUP INSTRUCTION)
3, 13662 0000 METHODS & STRATEGIES (DISCOVERY/ INQUIRY)
1, 13662 0non CLASSROOM MENAGEMENT (STIMJLATE INTEREST, ENTHUS TASH)
50, 83056 0000 STUDENT GUIDANCE & SERVICES (FULFILL PUPIL AFFECTIVE NEEDS)
3. 19254 0002 METHONS & STRATERIES ( DEVELOP PUPIL THINKING SKILLS)
1, 12258 0000 CLASSROOM MAMAGEMENT ( DEVELOP RAPPORT WITH PUPILS)
52, 11667 0000 STDENT FUTDRACE  SERVICES (GUIDE PUPIL PELATION WITH PEERS)
1, 0825 0000 WMS&%%NV%(%TSHKT%MWTWMW%&UV%)
2. 40845 0005 RCTIVITIES & CONTENT (VALUES CLARIFICATION)
2. 40845 0002 METHODS & STRATEGIES (READING)
A1, 40845 0000 ammwMMWﬁmm(mwmwcmmwwﬁcm3mwnmmmmm
ne. 10278 0001 EVALUATION [0BSERVE, INTERPRET PUPIL BERAVIOR)
1, 10278 0003 MWMAS&WHWWT(M&NNMO _
0, 40278 0001 CLASSRAGM MANARENENT (EFFECTIVELY ANTICIPATE & RESPOND TO CLASSROOM PROBLENS)
2, 39437 0000 METHODS & STRATEGIES_(DRILL_& PRACTICE) . .
13; 38889 0001 MATERIALS & EOUTPMENT (MANIPULATIVES, GAMES; PUZILES)
51 3ill A98? STUBENT GUIDANCE & SERVICES {RUIDE PUPIL IN DEVELOPING POSITIVE SELF-IMAGE)
33 78169 0142 METHODS & STRATEGIES {CLASSROOM LEARNING CENTERS)
2, 19718 1068 METRODS & STRATERIES (PHYSICAL EDUCATION)
. NS
03, 15078 09% CORLS & OBJECTIVES "(ESTARLISH BEHAVIORAL OBJECTIVES)
o NS e
28 11268 .%? METHODS & STRATERIES (MUSIC)
N

%51 of 50 individual and all 8 qroup mean ¢iFfi rerices favored stident teacher self-revorts over pre-student self

ullToxt Provided

reoorts as would be expected. Three were not satisticallv sianificant.

LG 55

1984 data
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TABLE 14, CONT
Rifik GROER OF MEAN DIFFEPENCES TN PAIRWISE €OMPARISOMS OF STUDENTS' INSTRUCTIONAL

COMPETENCY: SELF REPORTS AFTER PRE-STUDENT TEACHING AND AFTER STUDENT TEACHING*

{EAN DIFFERENCE S N

(5 pt: scale) SIG COMPETENCY GROUP
57222 .0000 EVALUATION
.53819 .0000 MATERIALS _& EQUIPMENT
:53441 .0000 ACTIVITIES & CONTENT
.51389 .0000 PLANNING
. 46389 .0000 CLASSROOM MANAGEMENT & ENVIRONMENT
. 44151 .0000 METHODS
. 41667 .0000 STUDENT GUIDANCE & SERVICES
. 33796 .0000 GOALS & OBJECTIVES
72

f 54 individual and all 8 aroup mean differences favored student teacher sélf-renorts over nre-student self

1984 data

rts; as would be expected: Three were not satistically significant.

54
35




RANK DRDER OF MEAN DIFFERENCES IN PAIRWISE COMPARISONS OF STUDENTS' INSTRUCTIONAL COMPETENCY:

TEACHER REPORTS AFTER PRE=STUDENT TEACHING AND AFTER STUDENT TEACHING (22 INDIVIDUAL AND

MEAN DIFFERENCE
(5 pt. scale) SIG

1.8955 .0000
1.3188 -0000
1.1176 .0000
194203 0000
88235 .0001
85484 .0001
67647 .0018
63380 .0001
56338 0003
50930 0000
53521 0017
48571 .0074
48571 -0044
48529 0105
47826 0200
-16970 0468
30769 1305
NS
29851 .1005
NS
:15942 . 3869
NS
15493 2768
NS

N

7 GROUP VARIABLES, V500% ¥300)*

COMPETENCY GROUP

PLANNINA (UNITS)
GOALS & OBJECTIVES (SET, SFLECT APPROPRIATELY)
EVALUATION (IDENTIFY PUPILS' IMSTRUCTIONAL NEEDS)
ACTIVITIES & CONTENT (SELECT, ORGANIZE: PRESENT CONTENT)
EVALUATION (IDENTIFY PUPILS' STRENATHS, ABILITIES)
ACTIVITIES & CONTENT (SELFCT, CONDUCT ACTIVITIES APPROPRIATELY)
PLANNING (LESSONS)
ACTIVITIES & CONTENT (VALUES CLARIFICATION)
ACTIVITIES & CONTENT (FIELD TRIP) :
ACTIVITIES & CONTENT gRESOURCE PEOPLE)
(
(

ACTIVITIES & CONTENT (MULTICULTURAL EYPEQIENCE)

ACTIVITIES & CONTENT (CLASS MEETINGS)

CLASSROOM MANAREMENT (EFFECTIVELY ANTICIPATE & RESPOND CLASSROOM MENAGEMENT
PROBLEMS

CLASSROOM MANAGEMENT (SAFEFHAPB PUPTL HEALTH, SAFETY) S

CLASSROOM MANAGEMENT (MAINTAIN CLASSROOM ATMOSPHERE. PUPILS COMFORTABLE)

EVALUATION (UTILIZE TEACHER SELF EVALUATION TEEANIQUES)

CLASSRAOM MENAREMENT (REINFORCE GDAL RELATED BEHAVIOR)

STUDENT GIYINANCF & SERVICES (WORK T0 FULFILL PUPIL AFFECTIVE NEEDS)
EVALUATINN (DBSERVE & INTERPRET PUPIL BEHAVIDR]

CLASSRNOM MANAGEMENT (FﬂLLﬁH CLASSROOM/SCHOOL RULES, STANDARDS)

eader is cautioned to be conservative in drawing any conclusions from these data; Since the two teacher groups
ifferent populations: A1l sienificant differences favor teacher ratinos of student teachers over nre-student

ers, as would be expected:

56

1984 data
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TABLE 15, CONT

RANK ORDER OF MEAN DIFFERENCES I PAIRMISE COMPARISONS OF STUDENTS' INSTRUCTIONAL COMPETENCY:

TEACHER REPORTS AFTER PRE-STUDENT TEACHING AND AFTER STUDENT TEACHING (22 INDIVIDUAL AHD

MEAN DIFFERENCE

7 GROUP VARIABLES, V500* Y3n0)*

VRE (5ot scale)  SI COMPETENCY 6R0ID

1. 03882 1265 CLASSROOM MENAGEMENT (STIMULATE INTEREST  ENTHUSIASH)

N . NS S

2, 08317 801 CLASSROOH MENAREMENT (DEVELOPE, MAINTAIN EFFECTIVE RAPPORT WITH PUPILS)
1S

3 1.2609 0000 PLANING

62 12860 0999 CONLS & OBJECTIVES

65 63492 0000 ACTIVITIES § CONTENT

b3 103 .00 EYNLUATION

6 23507 189 STUDENT GUIDANCE & SERVICES

- o N S

3 2778 OB38 CLASSROOM MANAREMENT

B o s S

6 10628 5971 MATERIALS & EQUIPHENT
I METHONS T TATED BY TEACHERS AFTER PRE-STUDENT TEACHING

- 72

*The reader i cautioned to be conservative i drain any conclusions from these data, since the tio teacher groups
are different populations. AT1 sionificant differences favor teacher ratinns of student teachers over pre-student

teachiers, as wWould be expected.

Qo 58

ERIC

Full Tt Provided by ERIC.
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TABLE 16
CORPARISON OF RANK ORDERING OF MEAN GAIN FOR 8 GROLP VARIABLES
OF INSTRUCTIONAL COMPETENCY (FROM FINAL PRE-STHDENT TEAGHING AND FINAL
STUSENT TEACHING REPORTS) BY STUBENTS AAD TEACHERS

RO, GROUP TR MEAN_DIFFERENCES S16
STUDENT SELF-REPORTS (Knowledge) S
l Evaluation 57222 .0000
2 Materials & Equipment 53819 .0000
3 hctivities & Content 53441 .0000
& Paming 51389 0000
§ (Tassroom Management 16389 0000
6 fethods 44151 0000
7 Student Guidance, Services 41667 0000
8 Goals & Obiectives 33797 .0000
TEACHER REPORTS (Demonstration)* o o
1 P]ann1nq _ 1.2609 .0000
2 Goals & Objactives 1,246 .0000
3 Activities & Content 03492 .0000
4 Evaluation 62143 0000
5 Student Guidance, Services 23507 . 1896 NS
6 (Tassroon Management 20078 0638 NS
| Materials & Equipment .10628 5971 K8
CCMPARISON OF R.0:: ST TCHR
1 4 Evaluation
2 7 Materials & Fouipment
I o3 Activities & Content
i1 Planning
56 Classroom Managenent
(6) - fiathods -
(76 5 Student Guidance, Services
(8) 7 2 foals & Objectives

*Caution must be exercised in drawing conclusions from teacker data, sinice the two teacher reports ita fro
different populations. "Methods" was not rated by teachers after pre-student teaching.

1984 data

ERIC b}

Aruitoxt provided by Eic:



